Chapter 10
Alternative shapes of knowledge

10.1 Introduction

This chapter offers a conclusion to the book; it positions the comic book tool in a
broader argument for revitalisation within academia. It opens by exploring knowl-
edge, its notions, forms, and meanings, and the diverse approaches to seeking it taken
in different academic contexts. The liberation of knowledge proposes academia aims
to contribute not only to scientific domains but to cultural ones also. The argument is
that social science researchers should translate knowledge using alternative shapes.
By using more accessible media, academia, and education in general, can better align
with contemporary audiences. Because of their novel communication structures, al-
ternative shapes of knowledge reposition audiences in the knowledge production pro-
cess and facilitate more personalised imaginative engagements. Finally, the chapter
concludes by offering a reflection on the book.

10.2 The liberation of knowledge

Despite knowledge being a highly valued state in which an individual (or society) at-
tains enhanced cognitive associations with reality, as a term, it is rarely questioned,
revisited, or reconsidered in light of the rapidly advancing cultural sphere. Any at-
tempt to assign a definition to knowledge is problematic, as it has been treated differ-
ently in different philosophical epochs. Aristotle distinguished between types of
knowledge. Theoretical knowledge relates to efforts to know things that were of ne-
cessity, and processes that could not be another way, nature’s cycles, the arrow of
time, and so on. Practical knowledge is knowledge of contingencies, the local environ-
ment, and its relevancies. Productive knowledge is how to make something. Zagrezbski
(2017) distinguishes between direct and indirect knowledge, whereby knowledge of
things is direct knowledge, typically secured through direct acquaintance, and knowl-
edge about things is propositional knowledge. Propositional knowledge is easily com-
municated and attempted through books, journals, and so on, whereas knowledge by
acquaintance cannot be communicated in a straightforward way, it requires feelings of
heightened engagement on behalf of the audience. The research comic book aims to
provide a synthesis by representing a scientific structure (proposition) in which free
engagement and personalised meaning-making are established (acquaintance).
Zagrezbski (2017) goes on to highlight that propositions are either true or false,
but only true propositions link the knower with reality, however, the nature of truth,
propositions, and reality are metaphysical issues. Hence, discussions of knowledge
tend to focus on the properties that make it knowing. Knowing is within the realm of
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believing, in which knowledge gets intertwined with issues of the moral or ego and
can result in the refutation of new knowledge: not stepping outside safe ideology or
cultural belief systems for intellectual growth. Paradoxically: knowing prevents know-
ing. The unwillingness or inability to reimagine — to be momentarily decentred from
safe ideology — to think anew - is at the heart of the crisis of creativity — the culture
of knowing and the onslaught of digitally maintained dogmas. It is for these reasons
why Lytras and Sicilia (2005) argue that revitalisation to the notions of knowledge is
essential for the evolution of learning in society.

According to some paradigms, the conditions of knowledge are narrow and strict,
whereas in other paradigms the dominant theories and approaches are broad and
loose. It is wise to expect only as much precision/truth as the subject matter or me-
dium can illuminate. Thus, what knowledge means depends on how the inquiry is un-
dertaken and kind of problem being addressed. The narrow view of knowledge in
academia is linked to the rationalising project of modernity (Kinross, 2019). From the
blinkered view, knowledge is information or science that is of declarative, procedural,
casual, explicit, tacit, general, or specific value (Zack, 1999): mostly viewed as a thing to
be stored or a process of applying units of expertise. From this arises notions of
knowledge as something to be transferred; the unilateral movement of meaning im-
plies a systematic approach. Whereas the view of knowledge as translation, adopted
in the previous chapter, implies a collaborative element, a more democratic approach
to knowledge production in society.

Interpretive social science has moved beyond the pseudo claims for truth, objectiv-
ity, and reality once claimed by anthropology. Knowledge within the interpretive space
can be thought of as a narrative that does not offer a singular truth but meanings re-
flective of many potential truths (Goodall, 2000). Deviating from rigorist approaches to
knowledge, the broad view accepts that perception and memory are key components of
knowledge production. Because of the inherent influence of the audience, perhaps
knowledge is not an ontological state for which a generalised definition is attainable.
Academia (education and research) should adopt the broader view on knowledge, as
consisting of more than science, but cultural knowledge also. It would require a radical
reengagement to view knowledge as a socially constructed structure with a creative as
well as a scientific dimension that cannot be reduced to either (Delanty, 2001). The alter-
native view on knowledge acknowledges the interconnectivity and interplay of meaning-
making with the public audiences. Academia should view itself as a creative translation
zone for the expression of knowledge as science and knowledge as culture.

Knowledge creation from this view is liberating and considered an expansive so-
cial affair, in which academia is but one among a range of cultural contributors com-
peting for influence. To become culturally relevant, academia must provide spaces
and structures that enable people to develop their personal knowledge generation
skills, enhance their capacity for thought, and prepare for the uncertainty of the fu-
ture. Knowledge translation in this model can be viewed as an act of intellectual vir-
tue or as scientific-cultural narratives imbued with motivation to engage audiences in
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more compelling ways than previously attempted (Huzair et al., 2013). The research
comics provided in this book were an attempt to shake and decentre audiences from
passivity. By no means has the treatment of the comic book in academia fully ma-
tured, its mutative and flexible powers await the hands and minds of others for fur-
ther evolution. The argument for creative rejuvenation should be applied to other
underutilised media/tools to establish new communication possibilities and vibrant
cultural knowledge exchanges (Eisner, 2008). The liberation and revitalisation of per-
spectives on knowledge within academia can inspire multiple forms of creative
knowledge production and exchanges.

10.3 Creative knowledge translation

The knowledge transfer/translation process is influenced by the type of knowledge being
translated, how it is represented, and the processing demands of the transfer task (Hud-
son & Ozanne, 1988). Nokes (2009) highlights the need to develop new translation formats
that grow organically, begin life with the excitement of intention, such as addressing the
issues of the crisis of creativity (see Chapter 2). The potential for new media to serve a
different kind of learning cannot be realised by an academic community that clings to
the media it can command (Laurillard, 2013). Creative forms of knowledge translation
can grant audiences access to competencies and personal growth, which enthuse muta-
tive and co-creative meanings (Seregina & Van den Bossche, 2022).

Eisner’s (2008) encomium for the application of alternative forms of representa-
tion draws from the fact that cultural knowledge production is supported by a variety
of visual, auditory, gustatory, kinaesthetic, and mixed modes. However, the idea that
artistic methods could be a form of knowledge, or be scientifically useful, did not
have a welcomed reception in contemporary philosophical thought until recently
(Becker, 2008). The arts were thought to be valuable only as a leisure pursuit, a natu-
ral high, a dopamine flood, secured using exciting sensory ratios. Art provides access
to dimesnions of expression that could not be possible otherwise — knowledge inex-
pressible in ordinary modes. Eisner (2008) proposes that knowledge about life arises
from feeling, which is most effectively accessed through the arts. Knowledge of the
human condition, that leads to personalised understandings, is most powerfully ex-
posed when shaped artistically. As Dewy (1897) emphasises, science states meaning,
art expresses it. Thus, artistic and creative media enable researchers, participants,
and audiences to come to know via feeling — punctum - the kind of knowledge that
cannot be revealed in literal scientific statement (Geertz, 2002). By adopting fluid
forms of knowledge generation, which are about emotion, empathic identification,
and becoming aware of our capacity to feel as a way of discovering, academia can
offer more dynamic learning experiences and establish a culture of translation sup-
ported by the use of alternative shapes of knowledge.
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10.4 Alternative shapes of knowledge

Alternative shapes of knowledge are the approaches to knowledge translation that re-
position the learner and audience in relation to knowledge. They transform the audien-
ces’ role in the authentication, evaluation, and selection of information, and thus,
generate more personalised and empathic forms of knowledge (Jewitt, 2008, p. 35). The
purpose is to inspire audiences to participate in the ideological work of meaning-
making, for them to personalise information in ways that significantly reshape knowl-
edge, and in doing so, makes academic work more vivid and consumable. Alternative
shapes of knowledge have the potential to reposition non-academic audiences, attract
them to scientific findings, and foster dialogue (Gauntlett, 2013). It is overdue that acade-
mia adopts more democratic and circular knowledge exchanges, and learns from cul-
ture during the production of science. This is typified by the recent tensions in the UK
surrounding autism research, in which power struggles between researchers, advo-
cates, and parents threaten progress in the field (Huggett, 2023).

Much of the power issues arise due to the lack of shared meaning, in terms of
language, aims, objectives, and feelings about the research. Twitter is unfortunately
the narrow space where much of the academic-public translation struggles play out,
serving to intensify misunderstandings and mistrust due to the divisive nature of digi-
tal platforms. Whereas the application of alternative shapes of knowledge during the
research process in interaction and iteration with publics can allow for the democrat-
isation of knowledge because of the multimodal narrative structures. Knowledge col-
laboration in this manner is co-produced, participated in, emotive, felt, and lived,
rather than merely consumed or passed on. Academia must become more comfort-
able with relinquishing control of the final narrative, to realign focus on the relation-
ship between intent and outcomes and not the dimensions of domains. The scientific
narrative should only serve as one narrative among many. This perspective acknowl-
edges that academia must learn from how knowledge is constructed within media cul-
ture, rather than only in academic echo chambers, journals, for instance.

Contemporary audiences require engaging narratives that can be used to estab-
lish a knowledge foundation to guide future action (Sabloff, 2011). How knowledge is
produced, in which style, and through which media structure, is crucial to knowledge
appreciation. The ways in which phenomenon or concepts are represented shapes
what is to be learnt as well as how it is to be learnt. Translation structures must be
selected consciously and carefully, “like trying to find a pair of glasses appropriate to
the task at hand” (Davis et al., 1993). Attempting to establish dialogue and contribute
better to societal learning will require more creative approaches to knowledge pro-
duction and the utilisation of shapes with more sensory and emotive narrative appeal
than that currently being employed.

Drawing on the work of Turner (1979; 1982; 1998), Lincoln and Denzin (2000, p. 1048)
claim that the liminal space is the next frontier for qualitative research. At the core of
what Lincoln and Denzin (2000) are suggesting is that audiences should be invited to
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separate from their everyday established norms, identities, and roles, during learning
experiences. Learning should take place in a more imaginary and abstract mental envi-
ronment, in a communication space that allows for alternative understandings to
emerge, unbound by the ordinary modalities of life, in which audiences are welcomed
to a curious elsewhere (Gergen, 1997). The notions of separation from the ordinary and
imaginary spaces relate to the liminoid, a conception of in-between experience marked
by culturally reflective performance, drama, or entertainment (Turner, 1979; 1982). Limi-
noid representations are adaptable as alternative shapes of knowledge in social science
research. Popular liminoid genres “are often part of social critiques or even revolution-
ary manifestos — books, plays, paintings, films, etc., exposing the injustices, inefficiencies,
and immoralities of the mainstream economic and political structures and organiza-
tions” (Turner, 1982, p. 54-55).

While liminoid belongs to the realm of entertainment, it is only part of the desired
separation from the norm to establish cultural knowledge. Alternative shapes of knowl-
edge should accommodate for the existential ups and downs, the life energy of tension
and tonus (positive excitements) (Elias & Dunning, 1986). Hence why adopting a dra-
matic narrative when communicating science is so effective, because it allows for the
peaks and depths of self to be explored. Alternative shapes of knowledge should also
aim to inspire knowledge production via depresentation — characterised by a state of
intense knowledge exploration, a space in which anything or any concept can emerge
(Fink, 1995). The aspiration for academia should be to craft spaces within scientific
structures, collaborative spaces, in which audiences learn to produce their own knowl-
edge within a realm of manufactured uncertainty (narrative). By combing both liminoid
and depresentation states, due to the reflective and projective experiences of imagina-
tion, the audience gains an extraordinary personalised perspective.

These forms of representation offer explorations and safe proximity as to what it
feels like to be human, and inspire learning beyond the linear. There is no clear take-
home, no set of research questions to be answered, yet each alternative shape of knowl-
edge offers a lesson grounded in empathic identification (Hudson & Ozanne, 1988). By
downplaying linear approaches to knowledge production, imaginative spaces can be
crafted and enhanced further by the mind of the learner (Lincoln & Denzin, 2000). The
researcher or educator in this model becomes the connector, assimilator, and transla-
tor, joining the field of science, context, and audience in collaborative knowledge pro-
duction (Banks, 1995).

Alternative shapes of knowledge can take many forms, the knowledge gained
through process is more important than the shape. Although the production of visu-
ally alluring comic book narratives could aid the accessibility of research, as proposed
in this book, other alternative shapes of knowledge useful to researchers include im-
provisational or stand-up comedy, dramatic soliloquies, films, music, dance, plays, po-
etry, skits, mime, games, and other popular culture knowledge exchanges. The escape
room phenomenon is immensely popular in culture; however, it is that unlikely that
any university would lock students in a room until they escaped with an assurance of
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learning. In many ways, the goal of alternative shapes of knowledge is similar, to en-
gage people with many types of knowledge they must synthesise. Because of the audi-
ences’ separation from typical perspectives of self, alternative shapes of knowledge
operate as personalised knowledge refineries rather than static knowledge deposito-
ries. Such communication framing places audiences as active learners who contribute
to the meaning of knowledge and promotes a culture of exciting knowledge produc-
tion to which social science can offer valuable translation structures. “Alternative”
modes of representation are often met with conventionalist arguments about declin-
ing controls for veracity, accuracy, transparency, and accountability (Dahlgren, 2012).
However, as sought to be demonstrated in this book, Toxic Play, and 10 Business Days,
increasing opportunities for emotional resonance does not diminish the scientific
merit of representations — it merely alters the shape.

10.5 Future knowledge audiences

Communicators, academics, and public intellectuals, in order to contribute to social
thought, must negotiate the digital and cultural communication environment; develop
alternative modes of communication that engage and captivate audiences. Dahlgem
(2012) views knowledge translation as a techno-creative challenge, however, maintaining
cultural relevance more closely relates to a resonant-creative challenge — translations
must resonate with public audiences, regardless of whether digital or traditional print
composition. Alternative shapes of knowledge proposes that translators continuously de-
velop both scientific and cultural languages, in line with innovation. The goal is to
weave between the two currently separated worlds of academic and public knowledge.
It will require academics having to tend to typical academic requirements such as tradi-
tional publications and so on, but also tending to the creative side of knowledge produc-
tion. This is not intended to cause a split in researchers but to create synergies that lead
to more authentic scientific work.

Just as university departments are frequently maintained by IT specialists, an art-
ist-in-residence collaborating on public output could regain public attention and trust
in academic work. Academia appears to be transitioning into a zone for the safe expres-
sion of knowledge in society. Rather than latching to teaching models based on job
training or practical teaching, more energy should be directed to teaching people how
to explore knowledge and think for themselves. In doing so, it can minimise the compli-
ances and passivity of the digital world (Demos, 2017). Social science is confronted with
the need to modernise, refresh, and revitalise approaches to knowledge production
(such as Chapter 5); it must innovate and experiment with expressive media to capture
new interests. The development of approaches to knowledge production should adopt
playful and creative processes to better animate the adventures central to contempo-
rary culture.
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10.6 Conclusion

By now, hopefully, a case for the potential of the comic book to support creative visual
research has been made. Its adaptability to readers’ specific research requirements
should be clear. It is also hoped readers have benefitted from the illustration and nar-
rative exercises, designed to nurture creative talents and artistic enthusiasm. Hope-
fully readers are enthused to create their own research comics, adapt the form,
enhance, evolve, and employed it to new research roles. Ideally, readers acknowledge
not only the value of the comic book but the illustrious potential of the visual and
have an enhanced appreciation of what the visual can offer social science research.
The need for radical change should be understood. By widening the approach to
knowledge, and welcoming audiences via the use of alternative shapes of knowledge,
more relevant cultural knowledge can be created, resulting in better futures. The ar-
gument is no longer what can be gained by adopting creative visual research but
what will be lost if we do not, as emphasised in Chapter 1. It is the responsibility of
every researcher to innovate approaches to sharing ideas and realign focus on the
relationship between intentions and outcomes. It appears that the next turn in quali-
tative research will be imagining the audience and welcoming them to the process of
knowledge production earlier and to a greater extent, resulting in more scientific
forms of cultural knowledge and a more performative world of science.
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